
WEEKLY ART SESSIONS HELD AT DILSHAD GARDEN, 2017-18

ART EDUCATION
A report on
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Ÿ The weekly classes at the different venues – which included the Basti Vikas Kendra and 

Mahila Pragati Manch office at Dilshad Garden – began with the aim of holding art classes 

for young learners in their own familiar surroundings. It was planned that every week the 

learners would engage with line, colour, form etc., the intent being to enable them to visually 

express different ideas/themes through playful methods in a stress-free environment that 

could potentially develop into stronger receptive skills on their part.  

Ÿ Besides providing a fun-filled, colourful experience, the classes were aimed at developing 

proficiencies which could help them in their regular school settings - such as basic writing, 

reading, presentation and communication skills – all of which were worked on using art as a 

medium. It was planned that the weekly classes would be interspersed with specially-

designed short-duration workshops where artists/designers would be invited to interact 

with the children and familiarise them with diverse materials and themes as ways of 

learning. 

Ÿ Other aspects like interpersonal skills, developing habits oriented to learning and creative 

processes, maintaining and taking care of one's own art materials etc., were also looked at 

while designing the different activities for the classes. It was noted that gender 

stereotypes, non-inclusion/alienation (within the group), learning difficulties (if any) and 

such issues could be addressed in subtle ways as and when they manifested in their work.

Ÿ Every session was designed to include instructions on the homework, in small groups. 

Certain activities were also designed to encourage listening, comprehension and 

remembering.

Ÿ The sessions also grew to involve 15-20 minutes of reading-time which were conducted in 

groups of four or six. Sometimes, activities like 'Show and Tell' were held where the children 

would be asked to speak extempore. Some of the topics we have introduced so far and 

observations about how the children have responded to them, give us an insight into ways 

of seeing, perceiving, learning as they manifest in their formative years. 

Ÿ The details in their work, on close perusal, have also been reflective of their social and 

cultural backgrounds as the children drew their content for their work from their 

immediate environment.

Aims,  Objectives, Observations:



          he collaboration began in October with an art educators' workshop conducted by

          CFAR and FICA and facilitated by Samina Mishra and Nilanjana Nandy. A  group of 

12 art educators, which included art school teachers, young artists aspiring to teach and 

independent educators who work with children, participated in this workshop that 

explored the need for discovering and listening to children's voices, as well as 

collaboratively discovering creative practices to build connections in community spaces. 

With interactive sessions held by Samina Mishra and Nilanjana Nandy and presentations 

by RTE activist Ambarish Rai and CFAR team members, the workshop participants 

were given a space to visualise about the role of art education in overcoming barriers 

and encouraging creative and divergent thinking among children. It also provided a 

space for art educators to discuss and design art education modules to further the 

space and potential of young community voices using artistic means. It gave them the 

opportunity to contextualise and explore the potential of the work we do as art 

educators in relation to the larger political question of children's Right to Education, 

while building a chain of support between different organizations and individuals on the 

ground. It culminated in a durational engagement with the children from Sunlight Colony 

and Kalyanpuri where the educators conducted simultaneous workshops with the 

children in small groups. 

Following from this workshop we returned a month later to Dilshad Garden to begin our 

weekly Sunday classes with the children. The core educator who shaped the entire 

programme was Nilanjana Nandy with the support of the CFAR team who took full 

care and responsibility of the children. The CFAR team comprising of Pratibha, Jyoti, 

Shabnam, Vimlaji, Nirmala, Tabbasumji, among others, made these sessions possible with 

the care and attention they gave to all the children who attended. 

Children's Voices: Discovering and Listening Through Art – 

A Workshop for Art Educators 

Facilitated by Samina Mishra and Nilanjana Nandy 

   

An Overview

October 6 - 8, 2017  
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During the first session, each child was asked to draw the 

face of the friend sitting next to him/her. The motive of the 

session was to see how the child was able to observe, draw 

and look at minute details without resorting to copying any 

cartoon character or book illustration available at the venue. 

The children were also meant to interact with their co-

learners and find out their favourite things through verbal 

exchange, which were subsequently added in the form of 

visual additions to the backdrop of the face drawn. The 

children had to utilize the entire space available on the sheet 

- a concept that was perceived as new and challenging. Some 

of them could sustain it throughout the duration of the 

exercise while others gave up easily. 

First Session: Who Are We? 

At this stage the children were excessively judgmental about their creations and hardly expressed any 

appreciation for their own work; an instance of such verbal expression being:

("I can't make it well. This doesn't look like her but I have made her only. 

मुझसे तो अच्छा नहीं बनता l यह तो इनके तरह नहीं दीखती पर मैंने इनको ही बनाया है l””
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Post this experience, fostering a friendly environment where the 

young learners feel free enough to express themselves without any 

inhibition and enjoy the process without the fear of being judged 

became a concern for educators and other volunteers for the sessions 

to come. However, this did not mean that their works were not 

discussed or critiqued. Discussions and interactions with Nilanjana and 

the other educators/volunteers from the CFAR team as well as chats 

with their friends helped the children see their own work in a different 

light. Incessant queries like 'What, Why or Why Not, How' were 

meaningfully engaged with and encouraged. 

Thus, enjoying the process, actively participating, appreciating minute 

details and to be able to look at and freely discuss each others' work 

were constantly encouraged. This develops amongst the children a 

sense of ownership, and by extension, appreciation for their own work.

Nilanjana concluded from these observations that 

it was not uncommon for young learners to think of 

naturalistic renditions of objects and figures as the 

only way of drawing. Anything with a photographic 

finish attracts the eye as 'real', and by extension, 

'valid'. Drawing from her observations in different 

settings including schools, workshops, museums, 

hobby classes etc., Nilanjana believes that this kind 

of opinion further reinforces notions of right-

wrong, good-bad, thereby precluding the children 

from developing an alternative sense of the world 

through their work. 
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The following session was shaped by a chance happening, which are often great turning points for 

classroom situations. Not having been able to secure permission to work in the Basti Vikas Kendra on a 

particular Sunday, we shifted the session to an outdoor space. We decided upon the nearby DDA Park in 

Dilshad Colony. The session assumed the informal nature of a picnic where the art session was followed 

by outdoor games and snacks. 

This time, with the intention of putting the venue to use, we asked the children to observe the shapes and 

lines of the objects in their immediate environment. 'What we see around us in the park' became the 

title of the session as we discussed what all we saw in the park. However, it was noticed that their 

drawings, supposedly based on intimate observations of the textures of leaves, the bend of branches and 

like objects, clearly drew influence from book illustrations.

Very few of the children could follow the idea of observation as their drawings reflected a generalized 

and consolidated visual perception of how trees or leaves generally look like. 

It's usually an epiphanic moment that changes the tempo 

of an exercise. While trying to render a nearby tree at 

the location, one of the learners put forward the 

question, 'Do I draw the way I see, or do I draw the way 

they are?' This made the others think too, as was 

evident in different variations of the same inquiry put 

forth by the children. 

What We See Around Us in the Park 
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The children were subsequently divided into groups of five 

or six, each group accompanied by a volunteer who took 

them to different corners of the park to enable the 

children to move closer to their objects of inquiry without 

risking an accident. They went up to the plants and bushes; 

they touched the tree barks; picked up twigs and pebbles; 

some even traced out the fallen leaves on the blank sheets 

they were carrying. And thus, on their own they led an 

inquiry about ways of seeing and drawing. Ideas of 'good' 

and 'bad' drawings (which had been a staple concern since 

the first session) were also relatively diluted.
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“I enjoyed all the activities. I would not have had that 

much confidence before in this field. I made lots of 

drawings of jungle, animals, tree, flowers and butterflies” 

— Rojiya, B-18/054, Indira Camp, Kalyanpuri



        nother early session was a trip to Bikaner

House where a walk-through was organized 

for children at the Disappearing Dialogues 

exhibition curated by Nobina Gupta. The 

walk-through was met with great enthusiasm 

as the children were exposed to a wide range 

of artwork rendered in diverse mediums. 

During the walk-through, the children were 

introduced to the idea of the food-chain and 

how the subtraction of even one entity from 

the chain can affect the ecology they inhabit. 

The discussion was directed at providing the 

children a holistic idea of how food systems 

function, thereby imparting to them a larger 

picture of the intricate machinations of their 

immediate environment that are not visible 

to the eye. On the trip back to Dilshad by bus 

iconic structures such as India Gate (amongst 

  others) were pointed out to 

  the children by the educators 

  and volunteers in order to 

  provide them a mental map 

  of the city.

Trip to Bikaner House 
to Interact with the 
Disappearing Dialogues 
Exhibition

The next session focused on the children writing 

and drawing different things with the letters in 

their own names. The 'Sunlight group' had begun 

thinking about the concepts of sound and phonetics. 

Several letters of the Hindi and English alphabets 

and their sounds (as they manifest on 

pronunciation) were easier to work with in Hindi. 

Oftentimes, a word in Hindi didn't exist in English 

phonetically – such as                 (where the first letter 

of the word corresponds phonetically to the letter N 

in English), but           is 'river' in English (the R of the 

'river' being phonetically disparate with its Hindi 

counterpart). This was evidently a complex concept 

which required a lot of vocabulary-building on the 

part of the children. It also reflected a kind of 

lateral inversion on the part of the children which 

needed to be nurtured gradually. We tried explaining 

to them how the connections 

are established and how their 

confusions are a natural part 

of the process of inquiry. The 

exercise effectively enhanced 

their visual vocabulary where 

they started to tally objects 

around them with their 

phonetic existence.

Writing /  / Drawing Naming

नसेनदी

नदी
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One of the sessions had Belgian performance 

artist Beatrice Didier conduct a class with 

the children on January 6, 2018. Conducted 

alternately in two groups, Beatrice 

introduced the children to a whole range of 

self massage exercises, doing collective 

movement exercises, blind exercises where 

they work in pairs, and 'Zen' exercises where 

they focus on walking with a glass filled with 

water without spilling a drop. Such exercises 

were directed towards building a sense of 

balance, concentration and trust towards 

fellow participants. Beatrice left behind a 

series of exercises that the children could do 

in every session, but we are still to find ways 

to integrate them into our weekly classes. 

Movement Session 
with Beatrice Didier

      “I really feel good to come here because I 

learned so many things which I didn't know 

before” – Sachin, D-346 Gali No. 7, Janta 

Majdoor Colony
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Making a Graphic Novel 
(Multiple sessions through January and February) 

         In the following session graphic novels took centre stage as Ajit Kumar (currently

          a PhD student in Visual Arts at the School of Arts and Aesthetics, JNU) conducted a 

series of exercises directed at helping the children to make story-boards, which introduced them to the 

concept of narrative in drawing. Each learner created a four-scene graphic strip contained in one page, or 

a minimum of two, that visually reflected a personal experience. To be able to conceive a 'story' out of 

everyday happenings in their lives was a novel concept for the children that was met with enthusiasm. 

They knew stories like the ones in their textbooks, as was evidently manifest in their drawings. This was 

challenging and it really helped them develop a sense of 'how the world works'. 

Drawing, writing (including self-corrections of spelling and grammar with help) and dividing the space of 

the page into appropriate portions for text and visuals took time. To be able to engage with a long 

exercise was another challenge which the children tried to overcome, now having reached a stage where 

they could sustain their attention span for a relatively longer period than before. Their stories/graphics 

are being planned for compilation into a book form which could then be part of their reading material.
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During Ajit's sessions, story books from the children's section 

of the FICA Reading Room were brought into the space and 

introduced to the group. We had the case-study of the 

Community Library Project at Sheikh Sarai which we had 

visited and seen how successful it was in inculcating reading 

habits in children. We decided it would be crucial to have books 

at the classes and to include 25-30 minutes of reading time. 

The children read individually, in groups, sometimes weaving 

their own narratives out of the visuals in the textbooks and (often, if not every time) presenting their 

stories to the rest of the group.

Extending the session by a visit to the Beti Shakti Abhiyan mela at Trilokpuri also gave us a fair sense of 

how this project might take shape in the future. FICA carried its mobile library unit to the mela grounds 

and allowed the children from our group as well as others to access the 100 plus collection of story books. 

The children exhibited great enthusiasm in the images and accompanying narratives, which were mainly 

in Hindi or in bilingual formats. Integrating the mela with the library system, along with the existing art-

room, gave us a vision of how the programme may continue in the future.

Introducing Books 
and the Concept of the Library 

Occasions like New Year, Lohri and Holi give a chance to socialize amongst the members of the 

group in different ways other than as a class exercise. The children created beautiful New Year 

cards with popular jingle-like messages                , taking a cue from readymade greeting cards, 

hoardings and popular messages ubiquitous in their environment.

At this time, art kits were distributed to the children that included basic materials like colour 

pencils, crayons, a water-colour set, pencils and sketch pens, sharpeners, erasers as well as a 

drawing book.  

(शायरी)
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During our last few sessions before breaking for 

the exam period on March 1, 2018, we returned to 

what the children had begun in December - which 

was working on a large canvas for the 'how big we 

are' exercise. 

Questions like 'What does being big mean?' helped 

the children to reflect on the various ways of 

being. Some of the older children in the group 

believed that earning more and establishing 

oneself in society was being 'big'. The children's 

responses, naturally, differed. To some, it was 

being responsible and reacting sensitively to a 

situation that qualified as being 'big'; connections 

were thus immediately made between being 

'mature' and 'big'. 

As part of this interactive exercise, one child from 

each group lay on a big sheet of paper while their 

outline was drawn by a fellow learner, following 

which the life-size contours were cut out of the 

sheets. These cut-outs were then traced on a big 

canvas, which were then collectively painted upon 

using rollers, flat brushes, acrylic and other 

pigments. A fun, exciting and sustained exercise – 

a discussion on respecting each other's space and 

bodies – also became part of the same. In the 

process, the children learnt how to respect each 

other's personal space and forms of expression 

while working together. Fights, arguments, crying 

and complains were common, but they organically 

figured out ways of solving the issues so that the 

activity continued.

How Big We Are 
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The final session ended with them completing the canvas 

on one of the terraces. The children then decided that they 

could cascade the completed canvas down from the 

terrace. This created a really magical moment when the 

other children and adults in the colony saw the lovely 

colourful mural hanging down the side of the building and 

congratulated the children on the work they had 

accomplished.

Future sessions will be planned on the basis of the outcome 

of these sessions. What we have gleaned from the 

experience is that the children have become more 

confident, image-oriented, and responsible for their own 

selves, and are able to formulate narratives using their 

imagination with much more confidence compared to the 

first session.
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The project, as of now, stands on four tenets: drawing, painting, engaging with people and objects around, 

and reading. The children have responded positively to the past sessions, as was evident in the feedback 

collected by CFAR from them. 

The Deepalaya Community Library (in New Delhi) and the Dharavi Art Room (in Mumbai) can be two 

reference points for future projects. In the Deepalaya Community Library and Reading Project, read-

aloud sessions are organised to ensure a sustained interest in books on the children's part. Special 

workshops for adolescent children and teenagers are held which include occupational exercises and 

vocational training. Their projects have included fluency workshops for children to enable them to better 

express their thoughts and feelings through verbal means as well as informal remedial classes where the 

children read newspapers aloud and discuss hygiene, punctuality and such other practices through games, 

cartoon-drawing exercises etc. Please follow the link to their website for more information on their 

projects: http://www.deepalaya.org/deepalaya-community-library-and-reading-project/

Dharavi Art Room, run by Bombay Underground (a collective comprising Himanshu S and Aqui Thami), is 

located in the midst of the Dharavi slum in Mumbai where women and children come together to make 

art. Focusing on painting, drawing, photography, music and filmmaking, the Art Room has implemented 

interesting projects such as 'Ladieswallahs', a photography workshop for women; 'Muralswallahs', a 

project for children to beautify their neighbourhood by painting walls and making small repairs; and 

'Musicwallahs,' an initiative to bring music to the lives of the children. Here's the link to their website: 

http://artroom.strikingly.com/. Dharavi Art Room has also structured their art classes very clearly in 

terms of different levels and exercises for each tier of students.

CFAR's own sustained work in the five settlements in East and North East Delhi around the issue of 

Right to Education has also formed an important anchor for this process. Promoting and fostering 

a series of interfaces and interlinkages, CFAR's work in the bastis involves understanding the 

concerns raised by parents and students alike with regard to the schools and a detailed assessment 

of schools to understand their implementation status of the RTE Act. It is with the support of the 

CFAR team which knows the children and their families so well that we are able to work so easily 

with the children. CFAR's past body of work, which primarily deals with issues in the field of 

education and community work also tallies with the larger vision of the project where the aim is to 

have the young learners interact in an inclusive environment.

The Way Ahead 

Possible References on how the Project can Develop
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One of the most important things that I want to continue for some more time with 

the children at the colony is 'creating a ground for learning'. Now that we are looking 

back at the activities that have happened, it may appear very colourful and as if a lot 

has happened. However, there are so many aspects we still need to work on such as 

attention span, visual vocabulary, articulation, expressing and presenting inter 

personal and intra personal skills etc.

I would like to continue with the exercises I have been doing with children which touches upon the joy of 

creating, using different medium and also nurtures their ideas, voices and expression. Activities like 

collage making, mask making, puppet making, drawing and colouring where the children enjoy different 

medium, create beautiful images and at the same time help in expressing themselves by making 

connections between their learning and their surroundings. Mask making and puppet making can be used 

for role play and small narratives can be developed.

After exploring 'Who we are?' as a topic/theme, we were last moving towards 'My family' – developing 

activities where they find out more about their parents and other family members such as their likes, 

dislikes, choices etc. Activities engaging with their surroundings such as the visual spatial connection of 

their houses from outside and the spaces inside; mapping the colony differently; doing a tree count 

around the colony etc. Visits to monuments, parks, book markets, museums. Outdoor activities can be 

done only in the winter months. So we have to plan accordingly.  After a range of activities, we can try 

connecting with their text books and develop some modules around them also. 

Gradually these weekly art class can be pushed towards engagement with the rest of the community 

through the young learners from the community. I feel that a little room for the engagement to develop 

organically will be helpful. At this stage I am not keen on structuring it too much. Also, we have to see 

where one particular or a series of activities take us. What has been done so far has essentially given us 

the following headings under which we can continue to work:

Ÿ Art activity 

Ÿ Library (reading time)

Ÿ Activities by visitors/resource persons

Ÿ Excursions and visits to exhibitions, fairs, parks etc.

Ÿ Celebrations like New Year; last class before the  exams 

This is the input from Nilanjana who has conducted 
the sessions so far and how she envisages the future: 
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Having created the basic ground (and interest) for learning through text and image, the project can now 

look at these possible outcomes: 

1. To set up a small room with art materials and books at Dilshad Garden which the children can

  frequent through the week. 

2. To explore weekly sessions where we can continue to focus on the joy of creating for children. 

3. To additionally develop 2-3 workshops for specific groups like adolescent girls which are oriented

  towards skill building and income generation.  For example, a series of workshops on dyeing,

  stitching, designing and other vocational skills. There could be other workshops around

 photography or dance or mural making etc which interest the children. 

Future of the Project 

“I learned so many things during the workshop which really increased my knowledge" 

— Rakhi, D-351, Gali No. 7, Janta Majdoor Colony 

"I really like to attend this workshop. They made us think in a different way, 

which I like the most. In future I would like to participate in this workshop again" 

— Sani, E-49/C-231, Gali No. 5, Janta Majdoor Colony

"I really enjoyed the game called lifeline. I found making 
things with our own hands very interesting" 
— Jyoti E-49/C-231, Gali No. 5, Janta Majdoor Colony

“I enjoyed the puzzle game a lot. I also made some new 

friends and we help each other with colours and pencil" 

— Riya, B-18/103, Kalyanpuri

"I gained some new knowledge about drawing skills which I regularly 
practiced at home. Once I made a drawing where I put parks, people, 
dustbins and clear message to protect our surroundings" 
— Aftab, B-18/054, Indira Camp, Kalyanpuri
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